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ABSTRACT 

This portfolio establishes the work and the skill 
levels of learning support students as well as being a vehicle for 
driving curriculum and establishing achievable work outcomes for 
these students. The portfolio was developed to give students, 
parents, and educators the opportunity to work together 
collaboratively to identify needed appropriate work skills, and to 
enable the student to display a collection of works that represents 
the achievement of those skills. The portfolio, the first in a series 
of three that cover the secondary grade levels, is for grades seven 
and eight and is geared to culminate in documented employment skills. 
The portfolio represents sequential growth and development in the 
areas of career development, vocational development, community work 
experience, and work habits. The portfolio is divided into the 
following sections: vocational curriculum-based assessment inventory, 
mathematics achievement, reading achievement, physical aptitudes, 
community exposure, work habits, career attitudes and experiences, 
and career exploration. Each section provides for assessment and 
achievement. Transition portfolio forms provide space for identified 
yearly outcomes and goals. (KC) 
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Introduction 



The Vocational Portfolio for Learning Support Students is designed to represent a 
collection of stud-'nts’ works. It is also designed to drive curriculum and establish achievable 
work outcomes for Learning Support Students. The portfolio was developed to give students, 
parents, educators and significant others the opportunity to collaboratively work together to 
identify needed appropriate work skills, and for the student to display a collection of works that 
represents the achievement of those skills. 

This portfolio is the first in a series of three that cover the secondary grade levels and is 
geared to culminate in documented employment skills. This portfolio is developed for grades 
seven and eight but may be used according to the individual ability and achievement of the student. 
That is, for some students the Level I portfolio might be the primary source of achievement for 
their secondary education experiences. Other students may advance to a Level II or Level III 
portfolio. 

The products of the portfolio will not just happen. The intent of the portfolio is to bring 
students, teachers, parents and significant others together to develop opportunities for learning and 
to produce evidence and products that support these experiences so that employers can be assured 
that students have acquired the necessary job skills to effectively perform on the job. 

It would be a school district's decision as to how this collaboration would occur, along 
with the appropriate formal and informal assessments that would be used. As an example, a 
district may choose to have those individuals involved independently assess skills and then 
collaboratively decide on the yearly achievement goals and outcomes, or they may decide to 
collaboratively assess and establish goals and outcomes. Regardless, the portfolio is designed for 
implementation at the beginning of the student's secondary experience and follows the student 
through these years. The student's portfolio would be available to all those who are educationally 
involved with the student. The portfolio would remain with the student. The portfolio can have 
several uses. By ptu'ents, teachers, students and significant others being involved in the mutual 



establishment of outcomes, not only are the personal goals, career interests, work habits, etc. of 
the student reflected but also the commitment and interest of parents, teachers and the district as a 
whole. 

The portfolio represents sequential growth and development in the areas of career 
development, vocational development, community work experience, and work habits. This 
p)ortfolio is somewhat different than other portfolios in that it is designed to drive curriculum 
experiences as well as represent productive accomplishment of educational outcomes. 

The three portfolios are developed to show growth not only in school type experiences but 
iso through community exposure. The portfolios are designed to provide realism in career and 
vocational progression. 

The portfolio is color coded and broken into the following sections: vocational curriculum 
based assessment inventory, mathematics achievement, reading achievement, physical aptitudes, 
community exposure, work habits, career attitudes/experiences and career exploration. Each 
section provides for assessment and achievement. The identified yearly outcomes ar.d goals are 
then placed on the transition portfolio forms loc:ated in the front of the portfolio. 



Conceptual Design 



The VcKational Portfolio for Learning Support Students was conceptually developed from 
the following four educational content areas: career development assessment, curriculum based 
vocational assessment, community referenced assessment, and work habits assessment. There are 
four development strands that have been woven into the educational content areas. The four 
growth strands are cognition (identified as knowledge in the original proposal), thinking, affective 
and psychomotor development (identified as skills in the original proposal). These developmental 
growth strands relate to the domains of learning (Cognitive, Bloom; Affective, Krathwohl; 
Psychomotor, Harrow). This conceptual model has been displayed in Figure 1. 

The portfolio has been divided into the four educational areas with a Transition Portfolio 
form that summarizes the content areas and establishes goals similar to the lEP form used in the 
State of Pennsylvania for the learner with special needs. Each educational portfolio content area 
identifies educational and growth areas to be assessed and developed. The portfolio, through on- 
going fonnative assessment, monitors the development process in these educational content areas. 

The developmental growth strands are not explicitly identified but tu'e implicit in each 
educational content area. That is, the portfolio process has been designed to develop the thinking 
strand and provide opportunities for the learner with special needs to make appropriate career and 
job choices. The content areas of career development and work habits deal with the affective 
domain and include feelings of receiving, responding and valuing. The curriculum based 
vocational area and the community referenced area provide the opportunity to acquire Job related 
skills, require the learner with special needs to use both the cognitive and psychomotor domains of 
learning, and most certainly promote thinking. 

Career Approach 

The Vocational Portfolio for Learning .Support Students is a process that has been designed 
to allow learners to plan, explore and make appropriate career decisions al>)ut themselves. The 



Portfolio reflects the developmental career process of Donald Super. The career theory of Super 
has been recognized for its significant contributions to the discipline of career education. This 
theory emphasizes that decisions are an on-going developmental process and are needed in order to 
understand the career progression of a person. His work deals with the need to explore how 
individuals prepare themselves to make career choices and how the educational process can help to 
achieve this end. 

In order to effectively experience this developmental process, individuals need to plan, 
explore and make decisions. Planning involves gaining insights and knowledge about oneself. 
Exploring entails being exposed to appropriate activities, and decision-making is making choices 
based on information and the ability to think. 

The Vocational Ponfolio for Learning Suppon Students has been developed using the 
career concepts of Super. That is, it engages the learner to planning through the assessment 
process. This planning process includes the special needs learner, parents, teacher and significant 
others. It allows the learner to explore through the acquisition of cognitive, affective and 
psychomotor experiences which will naturally lead to acquiring successful experiences and provide 
for gaining insights about themselves. This process is especially reflected in the Community 
Referenced and Curriculum Based educational content areas. This guided planning and exploring 
leads to insightful decision-making and mutual goal setting. As stated before, the portfolio is 
developmental in nature and will be followed by two subsequent portfolios (Level II - 9th- 10th and 
Level III - 1 1th- 12th). These sequential portfolios will developmentally monitor the planning, 
exploring and decision-making process. 



Figure 1 

Conceptual Model Design 
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Successful Placement 



Parent Information Sheet 



Parent Name Name of Student 

Occupation(s) of Parent(s) 






In order to effectively implement this portfolio, it is important that parents have input into 
the process and that educators understand the background and concerns of the parents. By 
answering these questions, a great deal of insight can be given into the realistic establishment of 
yearly goals and outcomes for your child. 

1 . Give parental skills that can be used to help your child during this school year. 



2. How could you help in the implementation of these skills? 



3. How would you like educators to communicate with you? (Please check) 

Home Visits Informal School Visits 

Individual Conferences Group Conferences 

Telephone Calls Report Cards 

Others (Please explain) 

4. What are the most critical educational and career concerns that you have for your son or 
daughter? 



5. Give your child's strengths. 



6. Briefly tell about your fanuly habits and customs. 



7 . How does the family support your son or daughter in terms of immediate needs (daily livir g) 
and long term needs (career opportunities) 
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TRANSITION PORTFOLIO 

School District: 
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Agency / Service Provider (Specify) Type / Frequency of Service Initiated Duration 



ASSESSMENT COMPONENT - APTITUDES 
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ijectives: 



ASSESSMENT COMPONENT - COMMUNITY REFERENCED 
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Annual Goal (Year ; 
Objectives: - 1 . 



ASSESSMENT COMPONENT - ATTITUDES 
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Annual Goal (Year 
Objectives: - 1 
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Problem Solving/Probability Patterning: 



Reading Achievement Parcm Teacher 




Sentence Comprehension: 




Finger Dexterity: 
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Date Community Referenced Competencies _ Teacher _Uamer 

♦* 7th & 8th Grade ** Specified Other(s) 

cr-Ai r. Formal Assessment Informal Assessment 
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A person should do as little as possible when doing a job (attitudes affect job performance) 
True False 
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